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Identifying	 students’	 reasons	 for	 learning	 a	 language	
is	 useful	 for	 every	 teacher	 who	 aims	 to	 help	 students	
achieve	their	goals.	In	addition,	understanding	how	their	
language	learning	motivation	is	maintained	through	the	








and	 interviews.	 Dorney's	 L2	 motivational	 self-	system	
theory	(2009)	was	employed	as	a	means	of	analysis	and	
the	 findings	appear	 to	suggest	 that	 the	 learning	experi-
ence	 and	 ought-	to	 second	 language	 (L2)	 self	 have	 the	
largest	 impact	 on	 the	 participants’	 motivation	 in	 this	
context.	The	study	concludes	with	pedagogical	implica-
tions	 and	 suggestions	 for	 further	 research	 in	 this	 often	
overlooked	field	of	enquiry.
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2 |  LITERATURE REVIEW
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2.2 | L2 motivational self- system theory (L2MSS)
Dörnyei’s	L2MSS	theory	(2009)	is	arguably	one	of	the	most	influential	frameworks	of	language	
learning	motivation.	This	theory	expanded	Markus	and	Nurius’s	(1986)	concept	of	possible	selves,	
separating	it	into	ought- to	and	ideal L2 selves	whilst	also	integrating	Noels’s	(2001)	conceptualisa-
tion	of	motivation	with	the	psychology	of	identity,	self-	regulation,	and	self-	discrepancy	theory.
These	two	categories	of	possible	future	selves	are	separated	by	who	or	what	has	shaped	their	
conception.	 The	 ought- to L2 self	 represents	 the	 characteristics	 that	 the	 learner	 believes	 they	









was	 found	 to	be	 the	key	component	 in	 their	 language	 learning	motivation,	which	was	 linked	
to	instrumentality	and	their	attitudes	towards	L2	speakers	and	the	L2	community.	From	these	
results,	the	three	elements	of	the	L2MSS	theory	emerged.	The	link	with	L2	native	speakers	and	
their	culture	was	a	 surprising	element	of	 the	 results,	as	 the	Hungarian	children	did	not	have	
contact	with	people	from	those	countries.









from	Lamb’s	(2012)	work,	 it	was	clear	 that	 their	 learning	experience	had	the	 largest	effect	on	
their	motivation	as	their	ability	to	plan	for	an	ideal L2 self	was	also	influenced.
2.3 | Motivation in adult ES(O)L
All	the	research	mentioned	thus	far	has	been	confined	to	the	EFL	context,	mainly	concerning	
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The	small lens	approach	(Ushioda,	2016)	was	 taken	 to	collect	data	because	 the	overar-
ching	aim	of	this	approach	is	“the	desirability	of	a	more	sharply	focused	or	contextualized	
F I G U R E  1  Motigraph	template
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Time in the 
UK ESOL Level
Baljit India Punjabi 2	years Entry	2	(Elementary)
Salima Afghanistan Farsi 8	years Entry	3	
(Pre-	intermediate)
Marie Burundi Swahili	and	French 17	years Level	1	(Intermediate)
Asma Syria Arabic 3	years Level	1	(Intermediate)
Delal Kurdistan Kurdish 8	years Entry	2	(Elementary)
Tara Kurdistan Kurdish Unknown Level	1	(Intermediate)
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4.1 | L2 learning experience
4.1.1	 |	 Prior	language	learning














































F I G U R E  2  Motigraph	Salima
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There	was	an	apparent	feeling	of	camaraderie	amongst	the	students,	all	understanding	their	role	






































































4.2 | Ought- to L2 self
4.2.1	 |	 Motherhood
All	 the	 participants	 mentioned	 their	 children	 in	 relation	 to	 language	 learning	 without	 any	
prompting,	which	led	me	to	believe	that	this	was	an	important	factor	shaping	their	motivation.	
Although	the	participants	expressed	a	reluctance	to	speak	English	at	home	as	explained	above,	
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F I G U R E  3  Asma	Motigraph
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5.1 | Motivation in the classroom (RQ2)















5.2 | Language learning motivation in everyday life (RQ3)
Away	from	the	classroom	was	a	different	scenario,	as	levels	of	engagement	with	the	language	
often	decreased.	The	students	saw	the	benefit	of	improving	their	levels	of	English	for	their	daily	
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lives	 but	 there	 was	 a	 hesitancy	 to	 practise,	 drawing	 similarities	 with	 the	 migrant	 mothers	 in	
Norton	(2013).
The	participants	did	not	have	English	friends	and	did	not	meet	their	classmates	outside	class	






guage	 or	 of	 their	 children	 not	 learning	 their	 L1	 and	 its	 culture,	 confirming	 the	 study	 by	
Mathews-	Aydinli	 (2008,	 p.	 205).	 Living	 in	 the	 present,	 the	 participants	 were	 able	 to	 com-
partmentalise	their	lives	and	the	languages	they	used.	Despite	appearing	highly	motivated	
in	class	 (Figures	2	and	3),	 this	did	not	continue	at	home.	The	effect	of	 this,	 coupled	with	
tiredness,	 seemed	 to	 result	 in	a	 slow	pace	of	 learning;	as	Tara	admitted,	“we	easily	 forget	
what	we	learn.”




The	external	demands	 to	 learn	English	seemed	to	stem	from	their	children	and,	 less	prev-








This	 can	 be	 compared	 to	 the	 usual	 ought- to L2 self,	 expressed	 by	 more	 traditional	 lan-
guage	learning	motivation	studies	in	the	EFL	context,	where	parents	are	pressuring	the	chil-
dren	 to	 learn	English,	 such	as	 in	 the	study	by	Taguchi,	Magid,	and	Papi	 (2009).	For	 these	
female	 ESOL	 students,	 the	 parent–	child	 relationship	 seems	 to	 be	 reversed	 with	 pressure	






p.	25).	I	would	like	to	propose	an	addition	to	this	 list	 for	 the	adult	 language	learning	context.	
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